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Columbia Institution fob the Deaf and Dumb, 

Kendall Gbeen, neab Washington, D. C., 

October 28, 1879. 

Sir: In compliance with the acts of Congress making provision for 
the support of this institution, we have the honor to report its progress 
during the year ending June 30, 1879. 

NUMBER OF PUPILS. 


The pupils remaining in tlio institution on tlio 1st of July, ls78, numbered. 70 

Admitted during the year._.... 2 C, 

Since admitted.22 

Total . 118 


Under instruction since July 1,1878: males, 111;' females, 7. Of these, 
70 have been in the collegiate department, representing 21 States anti 
the Federal District, and 42 in the primary department. A list of the 
names of the pupils connected with the institution since July 1, 1878, 
will be found appended to this report. 

HEALTH OF THE INSTITUTION. 

We are happy to be able to record the fact that no death has occurred 
in the institution during the year. We have had no serious cases of 
sickness and no epidemic diseases have made their appearance. 


COURSES OF INSTRUCTION. 

No essential changes have been made in the ordinary courses of in¬ 
struction pursued in the several departments of the institution; these 
remain as described in former reports. Examinations conducted at 
stated periods have given us evidence of the gratifying fact that the 
average standard of scholarship throughout tlio institution reached a 
higher point during the year now under review than ever before. 


INSTRUCTION IN ARTICULATION. 

As was stated in our last annual report, Miss Gordon, who had been 
for many years an instructor in our primary department, was detailed 
to the work of teaching articulation. She has devoted her entire time 
to this branch of instruction, and tlio results of her labors have been 
entirely satisfactory. Eight pupils have been under her training, four 
of whom were born deaf; one became deaf at the age of 18 months- 
another at the age of 3 years; another at the age of 4^ years. None of 
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these seven pupils possessed any power of speech when they began 
receiving lessons in articulation. The other member of the class, now 
15 years of age, lost his hearing at the age of 11. This pupil possessed 
the power of speech in an almost perfect degree. The instruction in his 
case, therefore, was directed to the correction of certain mistakes in 
pronunciation, to the improvement of the general management of his 
voice, and to the acquisition of the power of reading from the lips. In 
all the other cases it was of course necessary to begin with the elements 
of vocal utterance. Bell’s system of risible speech, with the methods 
recommended therein, has been closely followed. 

The progress made by the pupils under Miss Gordon’s instruction has 
been satisfactory in all cases. No pupil has been dropped on account of 
inability to improve, and the number receiving instruction in articula¬ 
tion is this year increased to 12. 

In our tenth Annual Report were presented the conclusions of the 
President of the institution, formed after a careful examination of be¬ 
tween forty and fifty institutions in Europe. Among those conclusions 
the opinion was expressed that not more than thirty per cent, of the 
whole number of deaf-mutes could be expected to attain sufficient pro¬ 
ficiency in speech to justify the time and expense necessarily involved 
in their instruction. Since the report above referred to was published 
in 1807, quite a number of schools organized especially for giving in¬ 
struction in articulation have been maintained in this country, and 
in many of the older institutions classes in articulation have been suc¬ 
cessfully carried forward. No results, however, have been attained 
which modify the conclusions of twelve years ago with regard to the 
percentage of deaf-mutes that may be expected to succeed in articula¬ 
tion. In this institution we shall therefore make only such efforts as 
are consistent with the conclusions above referred to, and for the pres¬ 
ent we shall confine this branch of instruction to the primary depart¬ 
ment. 

LECTURES. 

Eor several years courses of lectures on subjects of general interest 
to the college have been given by the members of its faculty, which 
have proved entertaining and instructive. Similar lectures have also 
been delivered to the pupils in the primary department during the past 
year by the instructors in that department. The importance to our stu¬ 
dents and pupils of such lectures will be appreciated, when it is remem¬ 
bered that they are necessarily cut off' by reason of their deafness from 
the enjoyment of lectures given to the general public. 

The lectures given by the Faculty of the College were as follows: 

Beauty: Its Influence on Moral and Intellectual Development: by the 
President. 

The Indo-European Family of Languages ; Professor Porter. 

Dante; Professor Fay. 

Travels in the East, with illustrations given by the aid of the Magic Lan¬ 
tern ; Professor Chickering. 

Oxygen and certain Oxygen Compounds ; Professor Gordon. 

The Inspiration of Columbus; Assistant Professor Hotchkiss. 

The Manners, Customs, and Daily Life of the Ancient Romans; Assist¬ 
ant Professor Draper. 

In the primary department the lectures were as follows: 

The Constitution and Government, of the United States; Mr. Denison. 

The Geographical Zones; Mr. Ballard. 

Physiology; Mr. Sparrow. 



COLUMBIA INSTITUTION FOR THE DEAF AND DUMB. 


5 


EXERCISES OF PRESENTATION DAY. 

The exercises of the regular public anniversary of our collegiate de¬ 
partment took place on the 7tli day of May, in the chapel of the institu¬ 
tion. The President of the United States, in his capacity as patron of 
the institution, occupied the chair. The exercises were opened with 
prayer by the liev. John G. Ames, president of the Young Men's Chris¬ 
tian Association of the city of Washington. 

The candidates for degrees delivered essays as follows: 

Dissertation: Dr. Samuel Johnson; Jerome Thaddeus El well, Penn¬ 
sylvania. 

Dissertation: The Educational Value of the Natural Sciences; John 
Albert Prince, Massachusetts. 

Oration: Our Railroads; James Joseph Murphy, Wisconsin. 

Messrs. Ellwell and Murphy were then presented by the President of 
the College to the Board of Directors as candidates for the degree of 
Bachelor of Arts. Mr. Prince was presented as a candidate lor the 
degree of Bachelor of Philosophy. 

President Gallaudet then introduced President Porter, of Yale Col¬ 
lege, in the following language: 

It is an interesting fact in the unwritten history of deaf-mute instruction in the, 
United States, that among the many hundred colleges for the education.of the youth 
of our country one stands pre-eminent as having furnished, from its graduates, a much 
larger number of instructors of deaf-mutes than any other. 

From the college to which I allude the pioneer and founder of the system of teach¬ 
ing deaf-mutes in America was graduated in 1805. His live successors in the office of 
principal of the parent institution at Hartford have been chosen from the alumni of 
the same Alma Mater. 

The second institution in the country and the largest in size, that at New York, has 
been presided over continuously for nearly half a century by graduates from the same 
seat of learning. 

At this moment five institutions, containing upwards of 1,300 pupils, are under tlio 
direction of men who received their educational training within the same classic 
walls. 

And when it is added that, since the teaching of deaf-mutes was commenced in this 
country 02 years ago, fifty graduates of that college have entered this profession, a 
majority of‘them making it their life-work, it will not be surprising that the, officers 
and students of tlie Deaf-Mute College should rejoice in the opportunity which the 
present occasion affords of doing homage to that institution of learning by welcoming^ 
its distinguished president as their guest. And so we may greet President Porter, of 
Yale College, if not as a teacher of deaf-mutes, certainly as a teacher of such teachers; 
while he is a master of masters, at whose feet not only we of this college, but all who 
work at our side in tlio broader field of general education, gladly sit as disciples. 

President Porter then delivered the following address, which was 
given in signs to the deaf portion of the audience by his brother, Pro¬ 
fessor Porter, of our College Faculty: 

PRESIDENT PORTER’S ADDRESS. 

Modern Teaching: its Opportunities and its Verils. 

My theme is Modern Education in the three aspects of Research, Exposition, and Ex¬ 
amination —or tlie Modem Instructor as a Student, a Teacher, and an Examiner of the 
work of his pupils. 

I propose to speak freely of the opportunities which pertain to each of these func¬ 
tions and of the special perils of each, in order that I may show how they should bo 
combined in the ideal teacher and the, perfect system of instruction. The range of my 
discussion will extend from the Kindergarten to the University, and consequently 
many of the thoughts which I shall present must be somewhat general in form, and 
suppose some familiarity with the actual working of educational institutions and the 
practical exercise of the teacher’s office. 

I begin with the teacher as himself a learner, or Education as involving Research. 
It is a truism that we assert when we say that in order to teach one must first liavo 
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learned. Clearly, in order to impart, the giver must already have gathered for him¬ 
self. A little reflection or a very little practice will also convince the most skeptical * 
that tho teacher needs not only to learn whathc desires to impart, hut also how ho may 
communicate it with tho best success. Research in Education covers both these 
points. In regard to each, some important questions suggest themselves. Tho first 
is, how much ought the teacher to know in order to the highest success? 

No ono will question that the teacher should know something more than his pupil. 
Exactly how much it is not always easy to decide. Some contend that this something 
need bo very little; indeed, that it is better that tho teacher in both tho university 
and tho primary school should bo only a step or two in advance of his pupil. The 
opposite doctrine now prevails and in general should be accepted as true, viz, that 
the moro a teacher knows and has thought upon any subject, tho more successfully 
will ho communicate to one who has learned and reflected less than himself. It is 
conceivable, and now and then it is realized in fact, that even tho rudiments of a 
science, a language, or an art may be taught with greater skill and effect by one who 
is most at home in their remotest applications, if everything else is equal. Those who 
contend that this should always happen reason thus : The retailer of common-places 
which lie does not comprehend, cannot teach with that authority which only comes 
from rational conviction. Genuine authority rests only on well-grounded opinions, 
and is derived from the facts and reasons to which tho teacher appeals. A master in 
his art does indeed often withhold his reasons; but ho none the less really follows a 
hidden logic, which manifests itself in the lucid order of his statements, each of which 
prepares tho way for its successor, and all together justify conviction. 

Again it is urged: Teaching itself is an art, a consummate art, which like every other 
art should blossom out from science as the ilower from the root. For this reason, tho 
master of a science should best understand how to teach it with success. lie alone 
can build up the edifice of knowledge from its foundations so that it shall rise like an 
exhalation in fair proportions, and sometimes even to tho sound of music before the 
instructed intellects and tho delighted hearts ofliis pupils. 

From theso data tlm conclusion is confidently drawn by many that only tho consum¬ 
mate philosopher is tit to teach the elements of knowledge to infant minds, and that 
education, even in the nursery and the kindergarten, has much to learn from scientific 
theories of teaching and training. 

Both these conclusions arc often dissipated by the stem ordeal of experiment. Tho 
consummate philosopher does not always proveto be the most successful defender and 
expounder even of liis own discoveries. The clearest and most logical thinkers are by 
no means uniformly the best teachers. Why this should bo we have not far to seek. 
The accomplished philosopher is liable to measure the capacities of his pupil by his 
own. He is of all men the most incapable of anticipating tho fickleness of his atten¬ 
tion, the feebleness of his memory, and the narrowness of his intelligence. Ferliaps 
his pupil may bo slow to apprehend because the facts are unfamiliar or his powers 
of attention are unformed. To tho teacher theso facts are as common as the faces 
of the household circle, and ho cites them or refers to them with the most tantal¬ 
izing familiarity, while to tho pupil they are like strange faces in a bewildering 
crowd. \\ liat is true of the facts is still more eminently true of their import and sig¬ 
nificance, ot what they reveal to tho intelligence that judges and reasons, that inter¬ 
prets, foretells, and invents. When tho master moves at his slowest paco in finding 
similarities and suggesting analogies, the pupil must often run and pant to keep abreast 
with what, to himself, are deliberate and often tedious paces. When the instructor 
makes the simplest and most obvious transitions of thought, to his pupil ho appears to 
take flying leaps over chasms deep and wide, into which his companion falls in helpless 
discouragement. Most noticeable and disheartening of all tho philosopher too often 
begins with tho remote and general, which ho fails to justify and illustrate by the fa¬ 
miliar and the individual. He forgets that tho learner must invariably move from 
the individual to the general, from facts to principles, from examples to truths; that is, 
ho must first, bo guided from starting-post to goal before ho can return from goal to 
starting-post. 

Wo grant thatthephilosopherisinno sense disqualified for success as a teacher, sim¬ 
ply because he is a philosopher. We even contend that ideally he alone is competent 
to teach, because he alono should understand principles and have the skill to apply 
them. But we cannot overlook nor deny the fact that he is often eminently unsuc¬ 
cessful, because he fails to distinguish the order of reflection upon knowledge when it 
has once been gained, and t he order of imparting information to those ignorant, or of 
exciting thought in one who has never reflected. Failures of this sort are by no 
means confined to teachers by profession. They are observed in lawyers and preachers, 
in essayists and critics, in conversation and harangues, among those trained in the 
schools and those schooled only by life. While, of all these classes, it remains forever 
true that the man who would control the thinking of others must first have mastered 
ins own, it is by no means uniformly true that the man who has mastered liis own 
thinking is the most successful in helping his fellow-men to acquire or to think. 
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Tliese remarks may explain and justify the statement that one of the great perils of 
our modern education is, that in aiming to bo too scicntilie in form it often fails to be 
scientific in fact. Many of our elementary text-books are striking examples of this 
truth. We observe, now and then, the attempt to teach the alphabet after what is 
called a truly scientific method. The learner is the simple child of nature, who finds 
it hard enough at first to connect a sight with a sound and whoso uncertain attention 
can only bo caught by some rhythmical euphony of syllables or some pleasing allitera¬ 
tion. This passive aud helpless being is at first confronted with some profoundly 
scientific tabular arrangement of mutes and liquids, or bidden to observe and note the 
similarities of form or sound between the individual letters which ho lias scarcely 
learned to recognize or name. Or if no absurdity so grosses this has yet been attempted 
in tlio name of scientific teaching, not greatly less absurd are the devices by which 
paradigms of noun and verb are built up on scientific principles for beginners in many 
of our best grammars of Greek and Latin, and the syntax of the sentence is expounded 
after some metaphysical theory. It cannot bo denied that, to many pupils, the 
mysteries of parsing our sweet, English tongue seem at first as awful and recondite as 
these mysteries of old to which novitiates were introduced through tedious prepara¬ 
tions of suspense and terror, to be confronted at last with disclosures as empty aud 
disappointing. 

, From failures, of the kind alluded to, arising from the misapplication of a truly scien¬ 
tific method, and from other infirmities which are often incident to scientific, genius, 
the inference has been reached by many, and urged with great warmth, that the work 
of teaching ought not to be committed to philosophers, either in the highest or the 
lowest schools. It is even urged that, in tlio higher institutions, the most gifted men 
should he assigned to the special service of scientific investigation and research, and 
bo excused from any considerable service in instruction. The ideal university, it is 
contended hy many, is prominently a school for investigation and research, in which 
the teachers should occupy a place altogether subordinate to the men of research. 
Even in schools and colleges specially set apart for teaching, it is proposed to reserve 
the most gifted and eminent for the service of the most advanced and the most brilliant 
pupils, and to commit the less gifted and the less advanced to the hands of apprentices 
in teaching and instructors by rout ine. Under this arrangement, it is urged, the most 
gifted can be spared much annoying drudgery and bo employed for nobler results, 
while the work of practical education will be more effectively prosecuted by a class of 
men who are capable of practicing education as a handicraft with the best success, 
having neither too much nor too little science to injure them as instructors. I need 
not say that this presents the subject of education as research in a special aspect, and 
proposes a division of departments, by assigning a special class of men to a special 
function. 

Wo do not object to tlio endowment for the sake of research in institutions especially 
founded for such a service; as observatories, museums, bureaus of single departments 
of science, libraries, and societies of literature. Every institution of this kind lias its 
own raison d'etre. Many, if not all, of these are forward to select for their service men 
who, like Agassiz or Itenry, have already won their reputation as teachers in sorno 
school ot science or letters, or have shown themselves to be as eminent in administra¬ 
tion as in thought. 

But for a University whose function is to educate, nothing eouhl be more unfortu¬ 
nate than the endowment of chairs for research alone, with limited obligations to givo 
instruction. Experience is certainly against, this theory. The fitful and, in general, 
the scanty productiveness of the Life Fellowships in the English Universities is strik- 
b'gly contrasted with the astonishing scientific activity of multitudes of poorly paid 
German professors. These ample foundations for research, which have been provided 
for centuries in England, have in the comparison been a constant dishonor and disap- 
pointment, when measured by the wealth and other facilities which they represent. 
I he recent revival ot scientific activity among the Fellows at Oxford and Cambridge 
lias been largely stimulated, if not almost recreated, by inlluenees from without, nota¬ 
bly from Germany, and by an active and unceasing demand for more varied and pro¬ 
found instruction in the new learning and science, within and without tlio university 
halls, llie ardor of pupils eager to learn, which lias been aroused by the erudit iou, 
speculation, and science that are everywhere fermenting in tlio thinking world, has 
passed from tlio reading-class to the tutor, and from the common-room to the study. 
It has awakened many of the sleepy Dons to the necessity of research if they would 
luce their pupils with comfort and answer their many new and puzzling questions. The 
testimony ot Professors Tyndall and Huxley, who are alike eminent as investigators 
and expounders ot science, is emphatic in support of the opinion that science itself will 
gain more, in tlio quality of its work of research and in the value of its results, by a 
close and active contact witii living pupils, than it need lose bv the distraction of tlio 
attention or the lowering of the enthusiasm of its devotees. The examples of Profes- 
sors Agassiz and Henry are decisive to the conclusion that, men born with a genius for 
discovery, and impelled by an irresistible passion for research, are capable of equal 
delight and eminent success in the work of instruction. 
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Did our time allow, wo might urgo an argument from the interests of science itself, 
especially in view of the exposures which grow out of its intenso and Varied activi¬ 
ties at the present time, and its splendid and sometimes intoxicating achievements. 
The field of research is now so vast, that it must bo divided and subdivided into 
microscopic departments, and consequently its vision is in danger of being shortened 
and narrowed. The demands of eacli of tlieso departments cannot easily ho set aside. 
The enthusiasms are so absorbing that they will not bo denied. Ilenco the danger 
that the man of research who is nothing else, will give himself to a single department 
of thought, and have neither eyes nor ears nor thought for the facts and truths which 
lie beyond his horizon. It is well for science itself', when one of its devotees is in¬ 
clined to shut himself up in the narrow cave of his own studies, and now and then 
perhaps to pay unlawful honors to the idols which are hidden there, that Tie should 
ho forced to bring his theories into the light of common day by attempting to teach 
them to others. Many an extravagant hypothesis might have been nipped in the hud, 
had its romantic originator been forced to state and defend it beforo the scrutinizing 
judgment of a class-room of not over-reverential youth. The philosophic conceit that 
is horn of isolation, or the adulation of a mutual admiration clique of associated 
scientists or litterateur#, cannot easily survive a test so trying as the attempt to state 
and defend, before a quick-witted class, some half-fledged theory of philosophical ro¬ 
mance. Wo dishonor neither the eminent abilities-nor the actual services of either 
Mr. Darwin or Mr. Herbert Spencer, when wo express the opinion that .they would 
have rendered far more valuable services to science, had their activities in research 
been arrested by constant eliallengiugs from slow-minded and critical pupils. What¬ 
ever may have boon true in the past, it is certain fertile future that science must fail 
of a lieultliy life unless its devotees maintain a close and constant sympathy with the 
intellectual life of the on-coming generation, as represented in our higher schools. 
We conclude then that, so far as education is concerned with research, it cannot he 
too scientific, provided the attention of the teacher is wisely distributed between the, 
matter taught and the method of imparting it. Herein lies the promise and the op- 
' portunity of our modern education. Its peril is found in the danger of mistaking the 
scientific in form for tho seientiiic in fact. The danger is almost, equal of overlooking 
the laws under which the young can he developed to seientiiic growth, and of the 
withdrawal of men of seientiiic genius from the work of teaching. 

We liavo-aiready anticipated our second topic and passed from Research to Exposition 
or Instruction. That this is the most important- element, of the theme will he gener¬ 
ally accepted. In the old times the living teacher was indispensable. As long as 
printed books were unknown, or rare and costly, tho pupils of successive generations 
literally sat at the feet, of their teachers and recorded the words that fell from their 
lips upon their rude tablets or their faithful memory. In modern times the variety 
of hooks and illustrations , has made the occasion less imperative for a teacher’s serv¬ 
ices. lint even now the living teacher is always preferred and often required, and 
for the following reasons : 

1. lie is needed to instruct the student as to tho knowledge or truth which is ac¬ 
cepted and established. We cannot escape tho fact nor the necessity that teaching 
must, at least, begin with authority on tlinolio side, and with eoniidenco on the other. 
Whatever the matter taught may lie, whether it lie history or science, whether it be. 
received on testimony or confirmed by experiment, and reasoning, the teacher must first 
deliver to the pupil what lie himself accepts as true. Even if the truth he self-evident, 
it is none the loss necessary that ho should distinctly declare to the pupil what he will 
certainly find when he looks for himself. Whether what is declared to lie true is ut¬ 
tered in tho words of the instructor, or whether he puts a text-book into his pupil’s 
hands, it is all tho same. It is the order of naturo that the teacher should begin liis 
work with that dictation which exacts confidence. One generation cometh and an¬ 
other gootli, and the generation that goes takes tho torch which has been its own 
light and which it hail received from the one already gone anil transmits it, to tho 
next. In former times when everything taught was unquestioned, the duty of tho 
teacher was simple, He needed only to repeat wliat tho church or the philosopher 
ntfirinod, and his task \va,s achieved. But who in these times shall say what is fixed 
or received? Or who shall venture to predict, what will continue to ho established in 
tho next generation? Now that, everything is questioned, even whether the teacher 
or pupils belong to the same species .or acknowledge the same intellectual laws, or 
have a real or permanent existence, tlio trials of teachers and pupils are manifold. 
When mathematical axioms are questioned, and tho possible emergence of new rela¬ 
tions of space and number is allowed by high mathematical authority, it would seem 
that neither personal convictions nor self-evident truths can bo tho ground of author¬ 
itative declarations. What one teacher declares to he a theory universally accepted, 
is denounced by.another as a romantic dream, or, at, best, as a passable working hy¬ 
pothesis. What is regarded by one as a verified experiment, is rejected by another 
w-itli passionate positiveness. The very ardent and hopeful instructor is tempted to 
anticipate as true some paradox which ho thinks tho next sixty years may possibly 
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discover to Bo true, in order that he may lie abreast with the advancing wave of sci¬ 
ence. Because progress is certain, not a few teach that everything which is received 
should he questioned. The perils to instruction from these intluenees are serious and 
manifold. Even in pure science, instruction lacks positiveness, sharpness, and logical 
coherence, which are ill-supplied by speculation, conjecture, and romancing. 

Much more serious are the perils and difficulties which are encountered when the 
subject-matter concerns, directly or remotely, the interests or the duties of men, or 
their hereditary laitlis and historic traditions. If the conclusions of science or the 
discoveries of criticism seem to disturb the sacreducss of duty, the authority of law, 
the permanence of property, the purity of the family, the holiness of worship, and the 
steadfastness of faith, the conflict is perplexing to every conscientious and truth- 
loving teacher. Now and then he asks, with earnest solicitude, What can I, what 
dare I, teach as true, or assert with the authority of personal convictions? The ques¬ 
tion is still more perplexing when the teacher represents the State, and the inquiry is 
no longer wlmt the instructor may propound as his individual belief, hut what he may 
declare, on tho authority of the.commonwealth, to he true in history, in science, and 
ethics, consistently with the freedom of individual convictions, or without violence to 
religious traditions. From these perils the modern teacher can lind no deliverance, 
nor can the modern State, except by a more positive recognition of the practical, or 
what is sometimes called the sentimental, side of scientific theories, as a guide to con¬ 
viction, and a limit to license of speculation, than is allowed in many circles. 

Tiiis subject lias recently forced itself upon the attention of scientists of high 
authority in German university life, in an active controversy between Professors 
Virchow and Ilajckel. Tho threatened application of what are conceived to he purely 
scientific theories of Psychology auil Paheontology, of Psychology and Ethics, of Juris¬ 
prudence and Politics to the denial or destruction of all that is most valuable in 
modern civilization, has distinctly raised the question in scientific circles, when and 
in what souse can a speculative theory which is capable of a hazardous application 
ho said to ho established, in such a sense as to ho taught by the authority of tho Pro¬ 
fessor of Science under tho protection of the State. In this country we are happily 
exempt from tho necessity of meeting this question in respect to university education 
by the circumstance that tho State undertakes to administer tiiis education only to a 
limited extent. It remains to be scon whether it will not seriously interfere with the 
administration of any education by tho commonwealth, except that which is strictly 
elementary and secular, and whether, even within this sphere, the necessity of teach¬ 
ing with authority will not always create serious dillieiilty. Notwithstanding, what¬ 
ever may ho its speculative or practical difficulties, the principle remains unshaken, 
that the living teacher, to tcacli with effect, must teach with authority. 

2. Tho living toucher is needed to impart the truth as it is shaped and colored by 
his own individuality. Every man who would teach his fellow-man must meet him 
as a person, and it is through his personality that lie can impart what he lias to give. 
Even in setting forth the most abstract truth he cannot lay aside his individual meth¬ 
ods of conceiving and presenting it. This must be approached from his own point of 
view and he arranged in au order peculiar to himself. It must he made fresh and liv¬ 
ing by illustrations drawn from his personal life, and he warmed by tlio fervor and 
sympathy which spring from liis own heart. Even the palest abstractions aro colored 
by tho prismatic refractions that are ready to break from the driest light of the severest, 
mathematician. The most hard-hearted of metaphysicians will now and then relent 
into those human sympathies which will draw his pupils towards himself. We can 
never overlook the fact that teaching must always be a personal activity, and that 
herein lies the, explanation of its usefulness and its power. 

At the same time wo cannot overlook another fact as patent, viz, that modern teach¬ 
ing, with all its peculiar and undeniable excellencies, bus done much to weaken or to 
eliminate tho personal element, and tends strongly to proceed further ill tiiis direction. 
Not a fow theorists contend that such a result, is greatly to he desired. Their ideal 
will he realized when the learners of the alphabet are ticketed and numbered like con¬ 
victs, and gathered in groups, each of exactly half a score, around a teacher whoso 
tones aro drilled to tho monotony of a hand-organ. They will then proceed to other 
like teachers to learn tho mysteries of reading and spelling, by methods equally me¬ 
chanical. An admirable example of one of these model schools for young children is 
furnished in the arrangements for sheltering and feeding chickens who have been 
hatched by artificial warmth, and are now, as wc are told, crammed by machinery, 
spite of all resistance, with more food than they would seek, and indeed none of which 
they seek for. From the lower schools the pupils arc to be marched and counter¬ 
marched around and up tho Ilill of Science in the same, prescribed pathways, and 
when they are supposed to have readied the summit, they are to bo greeted and dis¬ 
missed with a shout of triumph and congratulation, which shall have been learned 
and pitched by rule. 

The same doctrinaires are especially desirous to set the teacher in the college and 
the university at the farthest remove from his pupils, on the theory that he will thus 
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Iio able to teach as an impersonal and impartial oracle of science, and be delivered as 
far as possible from the distracting influence of human sympathies. 

Not infrequently Nature is too strong for these theories and shows herself eminently 
rebellious. And so it happens that the lecturer in one of these model colleges em¬ 
phasizes his individuality by startling novelties, by sensational paradoxes, or extrava¬ 
gant rhetoric. Instead of the simple-hearted teacher trained by nature to bo strong 
m his own convictions, simple in his tastes and rhetoric, unique in his individuality 
even io liis foibles, we have the scientific or literary demagogue who brings down the 
house by Ins headlong and audacious speculations, or draws a crowd by showv and 
sensational rhetoric or by romantic if not atheistic theories of Nature and Society. 

d. Most of all is the living teacher required that he may adapt his instructions to 
the individual capacities and temper of his pupils. The ideal conception of the 
teacher not only requires that he he a man who teaches what he believes and knows, 
alter the manner in which lie has learned or holds it, but pre-eminently that he should 
study the capacity of each pupil to receive what lie can give, and adapt it to his in- 
dividual genius and temper. For this reason chiefly, in the higher strata of life on 
the Continent, the private tutor has been thought essential to a consummate educa¬ 
tion, even where lie is supplemented by the class-drill of the Gymnasium and the freer 
stimulus of the university. In England a careful private undVainily tuition precedes 
the struggles of the stormy athletic public school, into which so many of the sons of 
the wealthy and the nobly horn arc let loose to gain by rough encounter and patient 
toil the sturdy virtues of intellect and character. Blit even the public school and 
t he university, in their theory and best practice, continue to he largely dependent upon 
the individual guidance of the private tutor. In Scotland the university teacher is 
largely a lecturer, under whom the early admitted and often the unguided boy must 
do the best that lie can in appropriating to himself tlio wisdom which is scattered 
broadcast. Nothing saves this system from being an utter failure except the strong 
individuality of tlie Scottish character, and its loyal and sturdy fidelity to the tradi” 
turns of the household and the parish teacher. In Germany the gymnasium provides 
tor the liveliest intercourse between the teacher and his pupil 'by the active and 
searching questionings of the class-room, in which the individuality of every pupil 
cannot fail to ho revealed and provided for. This is one of the most effectual securi¬ 
ties against the liberty of that irresponsible selection and attendance that is subse¬ 
quently allowed to the university life. 

That, the tendencies of modern education set strongly towards overlooking the in¬ 
dividual ill the class, will he questioned by few. The influences which tempt tho 
teacher to sacrifice his own individuality to the behests of what lie calls science and 
method, lead him more remorselessly to sacrifice to the spirit of a system, or to his 
own private convenience, the individual aptitudes and capacities of his pupils. 

J low this tendency is still further manifested and should he resisted may be consid- 
ere (l more advantageously under the next topic, the third office of the teacher, viz: 
1 tie hxurnnation ot the work of liis pupil. Under this title we include every form or 
method m winch the pupil can be required to reproduce what he has learned, whether 
it be more than once in a day or only once in a term or a year, whether with the sharp 
conciseness of an oral reply to a question or the fullness of spoken discourse or the 
deliberateness ol a written disquisition. 

That examinations or their equivalents are indispensable to enable the teacher to 
adapt his teachings to the capacity of his pupils, is too obvious to need any enforee- 
ment. that tho pupil needs to acquire under the stimulus that comes from knowing 
that he must retain what he receives and reproduce it when called for, is self-evident 
that those examinations should he frequent, and varied in form and thoroughness, 
ought to be equally obvious. That the teacher is at liberty to make a record of his 
pupils performances it he can do this without hindering his own freedom in teaching 
is self-evident. I his is the explanation as it is also the history of the so-called reci¬ 
tation, a word peculiar to this country, in this special sense. The exercise itself is tlie 
natural it not the necessary outgrowth from the original and the best method of 
teaching, I. e., by conversation; as when Socrates first caught and cornered and then 
alternately fascinated and tantalized any young man on whom he fixed liis eve in tlie 
streets or market places of Athens, or when l’lato in asking or answerin'.'his own 
questions soared into those flights of mythological wisdom which liis auditors could 
not and would not restrain, or as when Aristotle subjected the pupils with whom he 
walked up and down to a sharp fire of cross-questioning. When books were rare and 
writing was not easy, the teacher could not fail thus to elicit by questions from’ the 
learner how far the latter understood and remembered what he had said. This would 
involve a full repetition ot the preceding exercise. The next step was for the teacher 
to give to his pupils a synopsis in writing of his own heads of thought to aid him in 
“ e . ami the review. This synopsis was a text-hook, or hook of texts, from 

v Inch lie had discoursed, which thence afterwards came to mean the principles of a 
science arranged by the teacher and which the pupil was required to study 1 and ex¬ 
pound. Whatever be the form or the appliances of the examination, its theory is the 
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same, and that Is tliat the learner is hound to make what he has heard or read so far 
his own that he can explain or reproduce it in his own language and after his own 
method. 

It is one of the improvements of modern education that it lays a greater stress than 
formerly upon every species of examination. The forms have been varied, their se¬ 
verity has boon increased, and greater importance lias been attached to them as tests 
of scholarship and as avenues to offices, honors, and salaries. Much good has come 
of all this, but tlio good has not been without alloy. 

The first abuse which wo notice is tlio tendency and desire to sink the teacher in 
tlio examiner. The teacher gives the pupil his text-book or lecture, refers him to the 
appliances at command and bids him prepare himself for the searching inquisition at 
the appointed hour. This procedure becomes an abuse, when the teacher who should 
bo his friendly assistant and guide assumes the place of a suspicious antagonist who 
watches his victim with a distrustful eye, springs upon him some unexpected question 
in order to test his absolute thoroughness, or poses him with some single inquiry or 
problem which he knows will bailie all except the leader of the class. Or it may be 
ho insists on some astonishing feat of memory, to which only now and then a pupil 
can possibly bo equal. Having heard the answers or received the papers, he assigns 
tlio following task or dictates a lecture, and dismisses his class for the next examina¬ 
tion. This is called adadcmic drill, intellectual gymnastics, impartial because imper¬ 
sonal teaching, whereas it is scarcely teaching at all. Or at best tlio half and the 
smaller half of the work is done which pertains to tlio teacher’s office. 

Another abuse is the substitution of occasional and infrequent examinations, usually 
written, for those which are stated and frequent. For pupils who are mature and 
self-controlled, these formal written repetitions render an admirable service. Even 
for younger pupils, if constant oral recitations are also required, nothing can possibly 
be more serviceable than an occasional task of this sort, to test and methodize and 
fix their acquisitions. It summons and constrains the student to fix his know-bulge 
as ho acquires it, to methodize and make it his own, so that lie can restate it after 
his own ways of thinking, and to attach it by living relations to what he already 
knows, and thus recast it into a compacted system. It is true these advantages 
cannot bo realized at once, and for this reason I would urge that these formal and 
systematic written reviews should bo gradually required of young pupils. Their 
earliest attempts must of necessity be awkward and imperfect. 'The mastery of 
one’s acquisitions so as to recall them at the word of command, comes more slowly than 
unsympathizing examiners imagine, and the power successfully to put what one 
knows upon paper is at first a left-handed effort. But the advantage is important and 
the gains are certain. On the other hand, to make those examinations the substitute 
for the frequent and familiar exhibitions of the pupil’s power and attainments to the 
scrutiny of the teacher, with the opportunity wliicli it brings to the teacher to meet 
his weakness or strength with help and sympathy, is to limit the teacher’s usefulness 
more than half, and to test the impolfect work of growing boys by trials that are suit¬ 
able only for full-grown men. But this substitution of occasional written examina¬ 
tions for those which are frequent and oral, cannot be justified by the reason nor tlio 
palliation that it alleviates the labors of the teacher. The profession involves labor, 
and that labor is tlio work of teaching and training, and not of acquisition. It is not 
essential that the educator should be successful in study or research, except so far 
as study and research are the conditions of success in stimulating and enriching the 
minds of others. Nor should it be his aim to bo known as a sharp critic or an acute 
and merciless examiner, except so far as his acuteness and rigor further the great end 
of his profession. For this end no labor should be spared. To the promotion of this 
every needed sacrifice should be made. Nor should it bo urged that to examine in 
this way prevents him from being moved by appeals to his personal sympathy. The 
oflice of a teacher should foster rather than repress an active personal interest in liis 
pupils. It requires that ho should interpret individual capacity and attainments by 
trivial indications, and that he be ready to give friendly aid and counsel to those 
whoso work ho condemns. A still more serious objection to an excessive reliance on 
infrequent examinations, whether oral or written, is that they tempt to the neglect of 
constant work, and weaken tlio sense of daily responsibility, that they minister to 
those flattering promises which transfer tlio impending task of to-day to tlio over- 
receding to-morrow, and thus foster the habit of cramming. For these reasons we can¬ 
not doubt that whenever the chief interest of school or college life is concentrated 
upon the monthly or even the fortnightly examination, tlio labors of the ordinary 
student will become fitful and his habits of steady and honest work will bo weak¬ 
ened. 

As for those well-meant, self-constituted boards of examination which take out rov¬ 
ing commissions to examine and give testimonials to whom they may concern, it were 
hotter to say nothing than to say anything amiss: that such examinations may be 
useful now and then, in stimulating to continued conrsesof study, cannot be doubted ; 
that the certificates given may here and there be of service to their recipients and in- 
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trodnco them to situations of usefulness and honor, ive may readily Believe, without 
being required to esteem either the examination or the certificate as of any consider¬ 
able. importance in our permanent educational arrangements. 

In England, with the commanding position accorded to the great universities, and 
the limited opportunities for systematic female education, and the great significance 
of defiidto and honest attainments in certain departments of knowledge, the local ex¬ 
aminations inaugurated by the universities have met a temporary exigency, such as 
was incident to a condition of tr ansition, and have helped many deserving persons 
to places of trust. In this country, in which testimonials are easily obtained, both 
those that are and those that are not deserving of confidence, the work of any single 
examining bureau must he limited in its influence, and ought to bo modest in its pre¬ 
tensions. For the r easons already given, examinations separate front instruction must 
often be uncertain and capricious. They cannot take the place of institut ions for per¬ 
sonal instruction. It is questionable whether it is wise that they should usurp ally 
of their prer ogatives. The higher Institutions have a sphere sufficiently wide and 
inviting if they aspire to train a host of teachers who shall bring to the schools of the 
country well-trained and well-provided minds and a fervent and patient zeal. And 
what should such teachers aim to he 1 We reply: 

Such teachers should combine in harmonious atrd just proportions the three prime 
characteristics which we have considered. They must be students, that they may 
know what to impart. What they learn, they must krtow irt scientific relations, to give 
order and confidence to their teachings, ami to enable them to understand the science 
of teaching successfully. Most of all should they be aware that a scientific knowledge 
of the subject taught is one thing, and the scientific knowledge of the way to teach 
is another. 

They should bo instructors, not passive conduits or inactive vehicles of communica¬ 
tion, but thinking and living agents, who have made their knowledge their individual 
possession, and so are fitted to adapt it to the individual capacities of their pupils as 
also to give to their knowledge the coloring and warmth of their individual enthusiasm 
and sympathy. 

They should also ho examiners who constantly scrutinize and test the acquisitions 
and achievements of their pupils, that they may stimulate and aid them most wisely 
and efficiently. A teacher who combines in himself these characteristics in any just 
or even reasonable proportions cannot hut bring into activity a strong personal en¬ 
thusiasm. His studies, his teachings, and his examinations must bo animated and 
■characterized by an intense personal life. 

Modern education has made immense progress in its methods and appliances. There 
is no limit to the faith of our citizens in the power of education for good, nor to their 
sensibility as to their duty to provide for it, nor to their zeal and generosity in con¬ 
tributing their wealth to its service. Our chief danger lies in the substitution of 
methods and machinery in the place of living men who shall have first mastered their 
science, next themselves, and have in this way lenrned how to master the minds and 
win the hearts of the successive generations of pupils, who all their lifetime caunot 
fail to hold them in love and honor. 

The opportunities of modern education arc found in the high estimate in which it is 
held, in tho unbounded confidence of the community in its promises and power, and 
in the magnificent liberality with which its endowments and appliances are fur¬ 
nished. The perils to which it is exposed proceed from an excessive faith in method 
and machinery, and in what is called the science of teaching, to tho neglect and dis¬ 
honor ot that skill which can give teaching efficiency and success. This confidence 
reaches its climax ot absurdity when it rests in the. assurance that teaching can itself 
be taught by rules and systems, and its divine art can be transmitted by formula and 
charts, by authoritative prescriptions and methods, and whatever else tends to 
deaden the individual sense of responsibility and to weaken the inspiration and 
energy of individual enthusiasm. It is pertinently said by a recent English writer, 
Professor Bona,my Price; * “This is tho greatest work in education, tho development 
of one human being by another. Books written by great men are great things; but 
the living mail himself is still greater. It is to the imperfect apprehension of this 
truth that tho defective results of English schools are mainly to he attributed. Tho 
public feeling of this country does not recognize the extreme value of the specific gift 
of teaching (even though it was so conspicuously illustrated by the life of Dr. Arnold). 
*_ * * And in what does the gift of teaching consist?—assuredly not in the posses¬ 
sion of a, large body of solid learning ; that is the smallest and least important qualifi¬ 
cation for educating youth. It consists infinitely more in the power of sympathy, 
tho ability to place oneself in the exact position of the learner, to see things as ho sees 
them, to feel the difficulties exactly as ho feels them, to he able to present the solution 
precisely in tho form which will open tho understanding of tho pupil and enable him in 
gathering the new piece of knowledge to comprehend its nature and value. * * * 
This is a work of sympathy and love, of a genuine delight in the pleasure of teaching, 

* Contemporary Review, vol. xxxiv, March, 1S78. 
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a delight wliicli finds its gratification in perceiving that the pupil lias taken in and 
truly apprehends the knowledge that was set before, him. That good writers move 
the thoughts and opinions of many generations is a simple, truism. * * * Is it too. 

much to say that a great teacher, or rather a mass of great teachers, may still more 
profound!y'direct and shape minds at ages when docility and impressionableness are 
the seed lied supplied by nature ? Have an Abelard and an Arnold told little upon 
mankind ?” 

To this able testimony to the truth of the opinions which I have endeavored to set 
forth, I would beg leave to add in conclusion : Two earlier names than either Abelard 
or Arnold occur to us of teachers who have at once illustrated the art of education in 
its noblest exemplifications, and have forever consecrated it by the tenderest associa¬ 
tions. The one was Socrates; the other bore that name which every Christian would 
rather reverently think of than lightly pronounce. 

The first gave to human science its form and birth, by teaching individual men ef¬ 
fectually to think. It. was Socrates, so far as wo know, who first distinctly recognized 
the supreme importance of the method by which man interprets the secrets of the 
universe and records his discoveries in wliat we call science, in the twofold form of 
induction and definition. But ho taught this method in its application to the com¬ 
monest themes, anil by adapting it to the understanding of the pupils to whose service 
ho devoted his best, energies. In teaching, Socrates never failed to condescend 
to the capacities of the most ignorant and unreflecting, while he was more than a 
match for the imposing pretensions and the inflated phraseology of the most culti¬ 
vated. No examiner was ever more severe or pertinacious than Socrates in exposing 
the ignorance or in testing flic exactness of his pupils, and yet no man was more 
kindly and patient in meeting every one on his own ground, or in lending a helping 
hand to his individual difficulties. Our modern education, however rapid its progress, 
or luxuriant its growth, can liever outgrow the wisdom of Socrates in either research, 
teaching, or examination. 

Tlie Divine Teacher of faith and duty was no less a perfect example to our human 
teaching. To our research lie who partially but confidently revealed the divine mys¬ 
teries of himself and his truth was eminently a model both of authority and reserve. 
He who spake as never man spake was an example to our teachings of the wisest and 
the most varied adaptation under the trying'tests which truth ami fidelity force every 
faithful teacher to apply. As our just yet pitying judge, He never failed to manifest 
that sympathy which is emphatically divine. 

This wisdom, sympathy, and justice have ministered unexhausted inspiration, en¬ 
ergy, and guidance to multitudes of teachers in all the Christian generations, and so long 
as tlie greatest of 'teachers shall continue to control 'our modern education He will 
assuredly save it from its perils. 

Rev. J. J. Bullock, D. D., chaplain of the Senate, then dismissed the 
audience with the benediction. 

At the close of the scholastic year, on the lStli of June, degrees were 
conferred in accordance with the recommendations of Presentation Day. 

From the primary department, Lydia Leitner, of Maryland, and Edgar 
Graugnard, of 'Louisiana, w ere graduated with suitable diplomas. 

William A. Tilley, of the District of Columbia; William Brookmire, 
of Pennsylvania; John A. Starkes, of Virginia, and Edward O. Herr, of 
Kentucky, were promoted ‘to the collegiate department at the opening 
of the present term. 


RECEIPTS AND EXPENDITURES. 

The receipts and expenditures for the year now under review will appear from the 
following detailed statements: 

I. SriTOllT OF TllK INSTITUTION - . 

Jlcceqits 

Balance from old account.-......-..-.... 

Received from Treasury of the United States. 

Received for board ami tuition....:. ......... 

Received from manual-labor fund. 

Received for hooks and stationery sold. 

Received for work done in shop.. 

Received from sale of live stock. 

Received from sale of gas.. ... 

Received for damage to grounds by cattle- 

Received from pupils for repairs to shoes. 


$1,301 03 
51,000 00 
1,240 74 
291 00 
297 19 
247 80 
149 00 
110 08 
5 50 
34 93 
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Received from sale of milk... 74 

Received from sale of wheat... '200 05 

Received from sale of old pumps._...... 13 75 

Received from sale of hay. 78 77 

Received from sale of ashes and barrels.7 75 

Received from salo of old lied-tick. 1 00 

Received for freight refunded. 2 (53 

Received from ,T. M. Cosgrove’s friends for funeral expenses. 35 00 

Received from the J. L. Mott Iron Works for error in castings. 20 00 


Disbursements. 


155,202 50 


Expended for salaries and wages......... 

Expended for groceries.......... 

Expended for meats..........’ 

Expended for potatoes..... 

Expended for incidental and household expenses, marketing, &c. 

Expended for butter and eggs. 

Expended for fuel. 

Expended for bread. 

Expended for gas...IIIIIII 

Expended for repairs on buildings, &c. 

Expendedfor furniture......" _ _ 

Expended for cows..... 

Expended for expenses of directors’ meetings, public anniversaries, &c.... 

Expendedfor books and stationery...... 

Expended for dry goods and shoes..."II.."I” 

Expended for medical and surgical attendance.... 

Expended for fertilizer, farm tools, seeds, and feed.1.1. 

Expended for lumber. 

Expended for printing......I..1111.1,1 

Expended for ico...1IIIIIIJJIIIII! 

Expended for drugs and chemicals.IIIII.'IIIIIIIIII 

Expended for carriage and wagon repairs. 

Expended for excursions and entertainments for pupils.. 

Expendedfor illustrative apparatus... 

Expended for blacksmithing.....II.IIIIIII1III 

Expended for harness and repairs..I.IIIIIII.'IIIIIIIII 

Expended for hardware.IllIIIIIIIlI.'IIU 

Expended for rent of telephones and putting up of eleVtiiohoiisI I IIIIIII! 

Expended for sewer-pipe...... ...... .. 

Expended for photographs and holiotypes for annual report. 

Expended for funeral expenses of J. M. Cosgrovo. 

Exponded for portrait of lion. Amos Kendall.. 

Expended for plumbing and tin-work.;....IIIIIIIIH! 

Balance unexpended.....HIT. .1.1 1' 


|29, 3G8 71 
2,499 06 
4,247 28 
609 00 
2, 363 37 
1, 878 02 
1,761 58 
936 41 
1, 323 28 
1,148 59 
1,281 43 
300 00 
.150 00 
897 66 
339 78 
887 00 
310 98 
879 47 
68 50 
138 81 
179 76 
35 38 
35 00 
2G0 00 
87 75 
32 33 
556 79 
142 80 
432 00 
277 80 
GO 00 
300 00 
985 15 
428 87 


II.— IMI’ROVJIJIENTS ON BUILDINGS AND GROUNDS. 
Receipt*. 

By balance.. 

Received from Treasury of tlio United States"!"... III.IIIIIIIIIH.’I 


55,202 56 


$40 36 
5,000 00 


Disbursements. 

Expended for paving and grading ......__ 

Expended for material........ 

Expended for wages..- 7 ...... 

Expended for sowor-pipo and laying tho same__ 

Expended for plants and llowors. 

Expended for lawn-mowers... 

Expended for stone-work... 

Expended for iron-work... 

Expended for lumber.."."."".Ill 

Expended on contract with J. G. Naylor.I. ".II 

Expended for extra window in gato'-loilgo........ 


5,040 30 

$2,298 83 
12 05 
97 32 
734 21 
75 90 
116 80 
376 66 
91 80 
216 79 
1,000 00 
20.00 


5,040 36 
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ESTIMATES FOR NEXT YEAR. 

The following estimates for the service of the fiscal year ending Juno 
30,1881, have already been submitted: 

Tor the support of the institution, including salaries and incidental 
expenses ; $500 for books and illustrative apparatus, and $2,500 for gen¬ 
eral repairs; in all, $53,500. 

For the erection and fitting up of a gymnasium for the use of the 
students and pupils, and for the improvement and inclosure of the 
grounds of the institution, $14,388.00. 

The amount asked for current expenses is the same as was appropri¬ 
ated for last year, with the addition of $2,500 for general repairs. This 
last named sum is very greatly needed to keep our buildings in proper 
order, and the demand is made the more pressing by the fact that for 
several years past no special appropriation has been made for this object, 
and we have been restricted to such absolutely necessary repairs as could 
be paid for out of our current expense fund. 

The importance of having suitable provision for physical training in 
an institution where children and youth are educated can scarcely bo 
overestimated, and the need for this in an establishment for deaf-mutes 
is even greater than in ordinary schools and colleges. For in many 
cases the causes which have operated to produce deafness, such as dis¬ 
ease, accident, or inherited taints, exert a depressing effect on the sys¬ 
tem generally, rendering it of great importance that every possible ad¬ 
vantage should be afforded for strengthening the physical powers. 

That we have no gymnasium must certainly be regarded as a serious 
deficiency, one which we trust will be promptly recognized by Congress. 

The amount asked for the improvement and inclosure of our grounds 
may be urged as of equal importance, though from another point of 
view, with the estimate for a gymnasium. 

iAlong the front lino of our grounds, there is no protection save a low 
si glit fence of pine wood, unsightly and inefficient as a barrier. Much 
work in paving and laying out of paths in the immediate vicinity of our 
buildings is needed to bo done, and the amount asked for these objects 
will not be more than sufficient to provide for what ought to be com¬ 
pleted next year. 


EDUCATION OF THE BLIND OF THE DISTRICT OF COLUMBIA. 


Section 4809 of the Revised Statutes provides that applications for 
the aid of the government in the education of the blind in the District 
of Columbia shall be made through the President of this institution. No 
provision is made by law for any report as to the education of the blind 
of the District under the provisions of the above mentioned statutes. In 
view, however, of the fact that there are now under the care of the Mary¬ 
land Institution for the Blind eighteen children and youth, the expenses 
of whoso education are defrayed by the United States, it has seemed not 
improper that some statement as to the condition of these beneficiaries of 
the government should be laid before Con gross. We have therefore taken 
the liberty of requesting the superintendent of the Maryland Institution 
to furnish such a statement. Ilis communication will be found appended 
to this report. 

All of which is respectfully submitted by order of the Board of Di¬ 
rectors. 

EDWARD M. GALLAUDET, 

President. 


lion. C. Sciiurz, 

Secretary of the Interior. 



APPENDIX. 


STATEMENT CONCERNING THE EDUCATION OF THE BLIND IN THE DIS¬ 
TRICT OF COLUMBIA. 


Dioak Sn:: The fiscal year of this institution closes December 1, as you will see by 
tlio inclosed printed report, but we, cheerfully comply with your request for a report of 
the school year .ending Juno 30, 1879. 

At that date there were in our school 18 United States beneficiaries who have been 
admitted from the District of Columbia on warrants issued by the Hon. Secretary of 
the Interior, and they are received on the same terms as are the pupils from the State of 
Maryland, this arrangement is very favorable to the government, as it is at no ex¬ 
pense for buildings, grounds, iV e., the State of Maryland having liberally provided 
ample accommodations for all who may apply. 

Our schools arc well organized, and our facilities for training the blind for lives of 
usefulness and happiness are equal to any in the country. The course of study is 
similar to that pursued iu schools for the seeing. Special attention is paid to music 
and piano-tuning. The female pupils are taught plain sewing, knitting, crochetting, 
and the use of sewing-machines; the male pupils learn to tune and repair pianos and 
small organs, to cane chairs, and to make brooms and mattresses. 

Of these 18 pupils in the institution from the District of Columbia 16 are bright and 
promising students; one is beyond the age to be lunch benefited by school instruc¬ 
tion, and another, although a well-disposed youth, makes but little progress iu his 
studies. 

The following is a list of the names of pupils from the District of Columbia, who 
were regularly connected with this institution June 30, 1870: 


John GermiUler. 

Lena Keith. 

Nicholas King. 

Harry K. L. Johnson. 
Alice C. Murray. 
Robert W. Swann. 
Louis Smith. 

Kate Goepel. 

Edward McGill. 


Catharine Grady. 

Frank Hole. 

William li. Hall, 
j Clara Davis. 

Julia Stewart. 

George Goss. 

Chase Goss. 

William Joseph Donnell. 
Lewis B. Mankin. 


Yon aro cordially invited to inspect our Institution as often and at such times as 
may be convenient and agreeable to you. 

Very respectfully, 


E. 


M. Gai.i,ai;i>i;t, LL. D, 
J’resident of the Columbia 


F. D. MORRISON, 

Superintendent. 


Institution for the Deaf and Dumb. 


CATALOGUE OF STUDENTS AND PUB1LS. 

IX T1IP. COI.I.KGK. 

From Connecticut. —Robert Newton Parsons. 

From Delaware .—Theodore Kiesel. 

From Florida. —Willis L. Ambrose. 

From Illinois. —Charles Chester Codmon, Lester Goodman, John Wesley Ilnmniack, 
Alva Jeffords, George Ashton Keller. 

From Indiana. —John Miner Brown, Philip Joseph Hasenstab, Charles Korney, 
Nathaniel Field Morrow. 

From Iowa. —William Austin Nelson. 

From Kentuchi/. —Edward Oliver Herr, Matthew Dillard Lyon. 

From Maryland, —John Alexander Trundle. 

■ ^ 10111 Massachusetts .—John Albert Prince, Frederick Fremont Smith, Albert Samuel 
Tufts, Henry White, Frederick William Wood. 
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From Michigan. —George Melin ite Grummond, Edward Louis Vim Damme. 

From Minnesota. —Jeremiah P. Kelley, James Lewis Smith, Anson Randolph Spear. 

From Mississi/tjn. —Charles AVarren Carraway. 

From Missouri. —George Thomas Donglierty. 

From Xtbraska. —Charles Wesley Collins. 

From Xew York. —Thomas F. Fox, Martin James Kendrick, John Gordon Saxton. 

From Xcw Hampshire. —William E. White. 

From North Carolina. —Albert Johnson Andrews. 

From- Ohio. —Hugh Hubert Drake, Joseph Winton Leib, Richard L. II. Long, Charles 
Merrick Rice, Collins Stone Sawhill, Isaac llateher Sawhill, Albert Henry Schory, 
Frank Wiley Shaw, Samuel Cox Stebelton, Robert Newton Stevenson, Allred Flinn 
Wood, John Joachim Viets. 

From Fcnnsgleania. —Brewster Randall Allabough, William Brookmire, Eddie Ro- 
lnan/.o Carroli, Jerome Thaddeus Elwell, Abram Frantz, Samuel S. Haas, Jacob Mitch¬ 
ell Koehler, Herbert Monroe Malliek, Paul Shakspear Morley, James Irvin Samson, 
Robert Middleton Zeigler. 

From Sooth Carolina. —Thomas Hines Coleman, David Calhoun Hicks. 

From Tennessee.— Isaac, Newton Hammer, Lewis Arthur Palmer. 

From Virginia. —John Almou Starkes. 

From ll'est I’ir/jinia. —George Layton. 

From liisconsin .—Lars M. Larson, James Joseph Murphy, Harry Reed, Warren Rob¬ 
inson, Frederick Stickles. 

From Ilia District of Columbia. —Arthur Dunham Bryant, Charles Cliflord Grinin, 
George C. Sawyer, William Allen Tilley. 


IN THK PRIMARY DEPARTMENT. 
Females. 


Katie Elliott. 

Louisa Yocum Fisher.. 

Katie Fogarty. 

Lydia Leitner. 

Ollie Dorsey Lintliieum 

M argit ret, Ry tin . 

Eliza Thompson. 

Laura Alice Turner ... 
Clara V. White. 


South Carolina. 
District of Columbia. 
District of Columbia. 
Maryland. 

District of Columbia. 
District of Columbia. 
District, of Columbia. 
District of Columbia. 
District of Columbia. 


Mules. 


Wilbur F. Bateman. 

Andrew L. Boyd. 

William Brookmire. 

Edward T. Burns. 

Elmer E. Butterbaugli .. 

Enoch G. Carroll. 

Edward Carter. 

Fred. C. Cook. 

Douglas Craig. 

John Francis Craig. 

.Tosiah Cliffy. 

Robert W. Dailey. 

Edgar Grangnaril. 

Edward O. Herr. 

Timothy Hyde. 

Jeremiah I’. Hyde. 

William Kohl. 

Charles E. D. Krigbauin 

Frank A. Leitner. 

Joseph Lyles. 

John A. Lynch. 

John O’Rourke. 

Columbus A. Rhea,. 

Henry L. Rhea. 

AVilliam J. Rich . 

Moses Robinson. 

John A. Starkes. 

ErviugH. Starkes. 

AVilliam A. Tilley__ . 

2 D D 


Ohio. 

A’irginia. 

Pennsylvania. 

District of Columbia. 
District of Columbia. 
District of Columbia. 
District of Columbia. 
Louisiana. 

District of Columbia. 
District of Columbia. 
Fortress Monroe. 
District of Columbia. 
Louisiana. 

Kentucky. 

.Delaware. 

.Delaware. 

District of Columbia. 
District of Columbia. 
Maryland. 

District of Columbia. 
Delaware. 

District of Columbia. 
District of Columbia. 
District of Columbia. 
District of Columbia. 
District of Columbia. 
. Virginia. 

.Virginia. 

.District of Columbia. 
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REGULATIONS. 

I. The academic year in divided into three terms, the first beginning on the Thurs¬ 
day before the last Thursday in September, and closing on 24th of December ; the 
second beginning the 2d of January, anil closing the last of March ; the third begin¬ 
ning the first, of April, and closing the Wednesday before the last Wednesday in June. 

II. The vacations arc, from the 24th of December to the 2d of January, and from the 
Wednesday before the last Wednesday in June to the Thursday before'the last Thurs¬ 
day in September. 

III. There are holidays at Thanksgiving and Easter. 

IV. The pupils may visit their homes during the regular vacations, and at the above- 
named holidays, but at no other time, unless for some special, urgent reason, and then 
only by permission of the president. 

V. The bills for the maintenance and tuition of pupils supported by tlieir friends 
must be paid semi-annually, in advance. 

VI. The charge for pay-pupils is $150 each per annum. This sum covers all expen¬ 

ses in the primary department except clothing, and all in the college except, clothum 
and books, n 

VII. The Government of the. United States defrays the expenses of those who reside 
in the District of Columbia, or whose parents are in the Armv or Navy, provided they 
are unable to pay for their education. To students from the States'and Territories 

who have not the means of defraying all the expenses of tin.liege course, the hoard 

of directors renders such assistance as circumstances seem to require, as far as the 
means at its disposal for this object will allow. 

VIII. It is expected that the friends of tlie pupils will provide them with clothing, 
and it is important that upon entering or returning to the institution they should he 
supplied with asutlicient amount for an entire year. All clothing should be plainly 
marked with the owner’s name. 

IX. All letters concerning pupils or application for admission should he, addressed 
to the president. 


o 



